Reading
	Year 5

	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Core texts
Cycle A

	Skellig-David Almond

	Skellig-David Almond
	A Monster Calls

	A Monster Calls

	Land of Neverbelieve

	Land of Neverbelieve



	Reading For Pleasure
	The Pencil -Allan Ahlberg

Finding my voice- Aoife Dooley

Christmas Jokes
It’s a blooming terrible joke book- Raymond Briggs

When I Grow up- P.K. Hallinan

	The Pencil -Allan Ahlberg

Finding my voice- Aoife Dooley

Christmas Jokes
It’s a blooming terrible joke book- Raymond Briggs

When I Grow up- P.K. Hallinan

	The CARE and FEEDING of a PET BLACK HOLE- Michelle Cuevas

The Legend of Rock, Paper, Scissors- Drew Daywalt

Factopia- Follow the trail of 400 facts- Kate Hale

Talking Turkeys- Benjamin Zephaniah

	The CARE and FEEDING of a PET BLACK HOLE- Michelle Cuevas

The Legend of Rock, Paper, Scissors- Drew Daywalt

Factopia- Follow the trail of 400 facts- Kate Hale

Talking Turkeys- Benjamin Zephaniah

	Goodnight Mr Tom – Michelle Magorian

Funky Chickens- Benjamin Zephaniah

Varmints

Moth

Evolution
	Goodnight Mr Tom – Michelle Magorian

Funky Chickens- Benjamin Zephaniah

Varmints

Moth

Evolution

	Core Texts
Cycle B
	The Chronicles of Narnia-C.S.Lewis

	The Chronicles of Narnia-C.S.Lewis

	 Thornhill-Pam Smy

	Thornhill-Pam Smy

	What on Earth Happened

	What on Earth Happened


	Reading for pleasure 
	The  Final Year – Matt Fellow

Please Mr Butler – Allan Ahlberg

Stories for boys who dare to be different – Ben Brooks

Goodnight Stories for Rebel Girls

	The  Final Year – Matt Fellow

Please Mr Butler – Allan Ahlberg

Stories for boys who dare to be different – Ben Brooks

Goodnight Stories for Rebel Girls

	Rose Blanche – Roberto Innocenti


Journeys in Creative Writing

My name is not Refugee

Wonder Goal

	Rose Blanche – Roberto Innocenti


Journeys in Creative Writing

My name is not Refugee

Wonder Goal

	Son of the Circus- A Victorian Story- E.L.Norry

The Planet in a pickle jar- Martin Stanev

Riddles for Kids

Planet Earth
	Son of the Circus- A Victorian Story- E.L.Norry

The Planet in a pickle jar- Martin Stanev

Riddles for Kids

Planet Earth

	Word Reading
	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), both to read aloud and to understand the meaning of new words that they meet.
Spell words with endings: cious, tious, cial, tial, ant, ance, ancy, ent, ence and ency.
The focus in these words is they all have a root word and when a suffix is added it can change the vowel sounds of the root word endings. 
Able, ible, ably and ibly.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Spell words with suffixes beginning with vowel letters to root words: fer.
The r consonant is doubled when the ending fer is stressed in the word.
The use of a hyphen in a word can be used to join a prefix to a root word, more commonly when a prefix ends in a vowel letter and the root word begins with one.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Words with the I sound spelt ei after c. The I before e except after c rule applies where the sound spelt by ei is i.
Words containing ‘silent’ letters whose presence cannot be predicted from the pronunciation of the word.  Letters that are no longer sounded used to be sounded such as: k before the n, mn – m and b silent in some words.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Words containing the letter- string ough.
There are a number of different sounds for this.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Homophones and words that can be confused.
Focus on word definition and appropriate use of these in a sentence.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Retrieval of taught spellings rules in isolation.


	Sight recognition (fluency)
	Expectation to read 150 words per minute.
· Expression and volume: Focus largely on pronouncing the word.
· Phrasing: Frequently read in two and three-word phrases giving the impression of choppy reading.
· Smoothness: read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
Pace: read at conversational pace, appropriate rate throughout reading
	Expectation to read 160 words per minute.
· Expression and volume: Focus largely on pronouncing the word. 
· Phrasing: Begin to use intonation and marks ends of sentences and clauses.
· Smoothness: read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
· Pace: read at conversational pace, appropriate rate throughout reading

	Expectation to read 160 words per minute.
· Expression and volume: Make the text sound like natural language throughout the better part of the passage.
· Phrasing: read with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
· Pace: read at conversational pace, appropriate rate throughout reading

	Expectation to read 175 words per minute.
· Expression and volume: Read with Voice volume that is appropriate throughout the text.
· Phrasing: read with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
· Pace: read at conversational pace, appropriate rate throughout reading

	Expectation to read 175 words per minute.
· Expression and volume: Read with good expression and enthusiasm throughout the text.
· Phrasing: read with good phrasing, mostly in clause and sentence units, with adequate attention to expression..
· Smoothness: read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
· Pace: Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 175 words per minute.
· Expression and volume: Vary expression and volume to match his or her interpretation of the passage.
· Phrasing:   read with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness:  read smoothly with some breaks, but resolve word and structure difficulties quickly, usually through self-correction.
· Pace: Consistently reads at conversational pace, appropriate rate throughout reading.


	Vocabulary
(breadth, precision, links etc)
	Give and explain the meaning of words in context.


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text
. 
	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge
	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.



	Inference 
(Verbal reasoning) 

Background knowledge
(facts, concepts etc)

	Make inference from the text/ explain and justify using evidence from the text.



	Make inference from the text/ explain and justify using evidence from the text.


	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 


	Prediction
	Predict what might happen from the details stated and implied. 

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next.  

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next.
	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.


	Explain

	Explain how content is related and contributes to the meaning as a whole.  
	Explain how content is related and contributes to the meaning as a whole. 

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.


	Retrieval
	Retrieve and record information and identify key details from fiction and non-fiction.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. 

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. 

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.


	Year 6

	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Core texts
Cycle A
	Skellig-David Almond

	Skellig-David Almond

	A Monster Calls

	A Monster Calls

	Land of Neverbelieve

	Land of Neverbelieve


	Reading for Pleasure
	The Pencil -Allan Ahlberg

Finding my voice- Aoife Dooley

Christmas Jokes
It’s a blooming terrible joke book- Raymond Briggs

When I Grow up- P.K. Hallinan

	The Pencil -Allan Ahlberg

Finding my voice- Aoife Dooley

Christmas Jokes
It’s a blooming terrible joke book- Raymond Briggs

When I Grow up- P.K. Hallinan

	The CARE and FEEDING of a PET BLACK HOLE- Michelle Cuevas

The Legend of Rock, Paper, Scissors- Drew Daywalt

Factopia- Follow the trail of 400 facts- Kate Hale

Talking Turkeys- Benjamin Zephaniah

	The CARE and FEEDING of a PET BLACK HOLE- Michelle Cuevas

The Legend of Rock, Paper, Scissors- Drew Daywalt

Factopia- Follow the trail of 400 facts- Kate Hale

Talking Turkeys- Benjamin Zephaniah

	Goodnight Mr Tom – Michelle Magorian

Funky Chickens- Benjamin Zephaniah

Varmints

Moth

Evolution
	Goodnight Mr Tom – Michelle Magorian

Funky Chickens- Benjamin Zephaniah

Varmints

Moth

Evolution

	Core Texts
Cycle B
	The Chronicles of Narnia-C.S.Lewis
	The Chronicles of Narnia-C.S.Lewis
	Thornhill-Pam Smy

	Thornhill-Pam Smy

	What on Earth Happened

	What on Earth Happened


	Reading for pleasure 
	The  Final Year – Matt Fellow

Please Mr Butler – Allan Ahlberg

Stories for boys who dare to be different – Ben Brooks

Goodnight Stories for Rebel Girls

	The  Final Year – Matt Fellow

Please Mr Butler – Allan Ahlberg

Stories for boys who dare to be different – Ben Brooks

Goodnight Stories for Rebel Girls

	Rose Blanche – Roberto Innocenti


Journeys in Creative Writing

My name is not Refugee

Wonder Goal

	Rose Blanche – Roberto Innocenti


Journeys in Creative Writing

My name is not Refugee

Wonder Goal

	Son of the Circus- A Victorian Story- E.L.Norry

The Planet in a pickle jar- Martin Stanev

Riddles for Kids

Planet Earth
	Son of the Circus- A Victorian Story- E.L.Norry

The Planet in a pickle jar- Martin Stanev

Riddles for Kids

Planet Earth

	Word Reading
	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), both to read aloud and to understand the meaning of new words that they meet.
Spell words with endings: cious, tious, cial, tial, ant, ance, ancy, ent, ence and ency.
The focus in these words is they all have a root word and when a suffix is added it can change the vowel sounds of the root word endings. 
Able, ible, ably and ibly.

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Spell words with suffixes beginning with vowel letters to root words: fer.
The r consonant is doubled when the ending fer is stressed in the word.
The use of a hyphen in a word can be used to join a prefix to a root word, more commonly when a prefix ends in a vowel letter and the root word begins with one.
Words containing ph making a f sound.
	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Words with the I sound spelt ei after c. The I before e except after c rule applies where the sound spelt by ei is i.
Words containing ‘silent’ letters whose presence cannot be predicted from the pronunciation of the word.  Letters that are no longer sounded used to be sounded such as: k before the n, mn – m and b silent in some words.
5/6 spelling words.
Suffixes: tive, sive

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Words containing the letter- string ough.
There are a number of different sounds for this.
Suffixes: cian, tion, sion.
Prefixes-tele, micro, in, irr dis, mis, un

	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Homophones and words that can be confused.
Focus on word definition and appropriate use of these in a sentence.
Prefixes: di, de
Words with the ch sound in alternative ways.
	Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Retrieval of taught spellings rules in isolation.
Exposure to more ambitious vocabulary and establishing the definition.

	Sight recognition (fluency)
	Expectation to read 160 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
· Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 160 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 160 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
· Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 185 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
· Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 185 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
· Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.
	Expectation to read 185 words per minute.
· Expression and volume: Begin to use voice to make the text sound natural in some areas but not others. Focus largely on pronouncing the word. Make the text sound like natural language throughout the better part of the passage. Occasionally slip into expressionless reading. Voice volume is appropriate throughout the text. Read with good expression and enthusiasm throughout the text. Vary expression and volume to match his or her interpretation of the passage.
· Phrasing: Frequently reads in two and three-word phrases giving the impression of choppy reading. Begin to use intonation and marks ends of sentences and clauses. Read with a mixture of run-ons, mid-sentence pauses for breath and some choppiness, reasonable stress and intonation. Generally, reads with good phrasing, mostly in clause and sentence units, with adequate attention to expression.
· Smoothness: Experiences several ‘rough spots’ in text where extended pauses or hesitations are more frequent and disruptive. Occasionally breaks smooth rhythm because of difficulties with specific words and/or structures. Generally, read smoothly with some breaks, but resolves word and structure difficulties quickly, usually through self-correction.
· Pace: Reads moderately slowly. Reads with an uneven mixture of fast and slow pace. Consistently reads at conversational pace, appropriate rate throughout reading.

	Vocabulary
(breadth, precision, links etc)
	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.

	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.


	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.

	Give and explain the meaning of words in context.
Understand synonyms and antonyms. Identify synonyms for words within a text. Use vocabulary to extend the breadth of their knowledge. Use word groups to distinguish meaning: word root identification to enable definition clarity.


	Inference 
(Verbal reasoning) 

Background knowledge
(facts, concepts etc)

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 




	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 

	Make inference from the text/ explain and justify using evidence from the text.
Making inferences from words. Identify impressions and emotions for characters or the reader. Evidencing points with descriptions from inferring emotions and impressions. Identify the tone/voice of the character/ setting. 


	Prediction
	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.

	Predict what might happen from the details stated and implied. 
Thinking about what may have happened before or may happen next. Making suggestions what the paragraph means. Predicting the plot from the setting or character information. Evidencing predications with points from the text.


	Explain

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.

	Explain how content is related and contributes to the meaning as a whole. Explain how meaning is enhanced through choice of language. Explain the themes and patterns that develop across the text. Explain how information contributes to the overall experience.


	Retrieval
	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.

	Retrieve and record information and identify key details from fiction and non-fiction. Using information from the text to describe the story. Identify the genre, prove it with words/phrases from the text. Retrieve given facts or information from the text. Identifying what they have learnt, describe paragraphs, settings, characters using the text. Identify perspectives and emotions.
.

	Summarise and sequencing
	Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information.


	Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information
.
	Summarise the main ideas from more than one paragraph in 15 words or less. Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information
.
	Summarise the main ideas from more than one paragraph in 15 words or less. Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information

	Summarise the main ideas from more than one paragraph in 15 words or less. Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information

	Summarise the main ideas from more than one paragraph in 15 words or less. Orally summarise the main ideas from more than one paragraph in 15 words or less. To order events in sequence from a narrative 1-5. Identifying the first thing in the story. Summarising key parts of the text. Ordering the text use sequential information













Writing
	Transcription 
Year 5 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Handwriting 
Children should be taught: 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 3 and 4 spellings. 
 
To consistently know the differences in size of capital letters, in comparison to lower case letters. 
 
To write legibly at the speed of over a few sentences. 
 
There was an Old Man with a beard, who said, “It is just as I feared! Two owls and a hen, four larks and a wren, have all built their nests in my beard!” 
 
 
 
 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To write legibly at the speed of over a few sentences. 
I have a little shadow that goes in and out with me. What can be the us of him is more than I can see? He is very, very like me from the heels up to the head; I see him jump before me, when I jump into my bed. 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To choose an appropriate style of handwriting to copy and label a diagram. 
 
To write legibly at the speed of over a paragraph.  
Once upon a time there were four little rabbits and their names were: Flopsy, Mopsy, Cottontail and Peter. They lived with their mother in a sandbank, underneath the root of a very big fir tree. “Now, my dears,” said old Mrs Rabbit one morning, “you may go into the fields or down the lane, but don’t go into Mr McGregor’s Garden – your father had an accident there.” 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To write legibly at the speed of over a paragraph. 
” He was put in a pie by Mrs McGregor; now run along and don’t get into mischief. I am going out.” 
 Then old Mrs Rabbit took a basket and her umbrella and went through the wood to the baker’s. She bought a loaf of brown bread and five currant buns. 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To write legibly at speed whilst listening to a passage from a narrative. 
Flopsy, Mopsy and Cottontail, who were good little bunnies, went down the to gather blackberries. But Peter, who was very naughty, ran straight away to Mr McGregor’s Garden and squeezed under the gate! 
 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To write legibly at speed whilst listening to a passage from a narrative. 
First, he ate some lettuces and some French beans and then he ate some radishes. Then, feeling rather sick, he went to look for some parsley. But round the end of a cucumber frame, whom should he meet but Mr McGregor! 
 

	Spelling 
Children should be taught: 
	Spell words with endings: cious, tious, cial, tial, ant, ance, ancy, ent, ence and ency.  
 
vicious, precious, conscious, delicious, malicious, suspicious ambitious, cautious, fictitious, infectious, nutritious official, special, artificial, partial, confidential, essential, official, crucial, beneficial, facial, observant, observance, (observation), expectant (expectation), hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), substance, (substantial) innocent, innocence, decent, decency, frequent, frequency, confident, confidence (confidential), assistant, assistance, obedient, obedience, independent, independence 
 
 
The following statutory spellings: accommodate accompany according achieve aggressive amateur ancient apparent appreciate attached available average awkward bargain bruise 
 
	Spell words with suffixes beginning with vowel letters to root words: fer. The r consonant is doubled when the ending fer is stressed in the word. The r is not doubled if the ending fer is no longer stressed.  
 
referring, referred, referral, preferring, preferred, transferring, transferred reference, referee, preference, transference 
 
The use of a hyphen in a word can be used to join a prefix to a root word, more commonly when a prefix ends in a vowel letter and the root word begins with one. 
 
co-ordinate, re-enter, cooperate, co-own 
 
The following statutory spellings: category cemetery committee communicate community competition conscience* conscious* controversy convenience correspond criticise (critic + ise) curiosity definite desperate determined develop dictionary disastrous 
	Words with the I sound spelt ei after c. The I before e except after c rule applies where the sound spelt by ei is i.  
 
deceive, conceive, receive, perceive, perceived, ceiling, receipt, deceit, deceitful, conceited, 
 
Words containing ‘silent’ letters whose presence cannot be predicted from the pronunciation of the word. Letters that are no longer sounded used to be sounded such as: k before the n, ch- k, mn – m and b silent in some words. 
 
doubt, island, lamb, solemn, thistle, knight, autumn, build, receipt, ascend, disciple 
 
The following statutory spellings: embarrass environment equip (–ped, – ment) especially exaggerate excellent existence explanation familiar foreign forty frequently 
 
	Words containing the letter- string ough. There are a number of different sounds for this. ought, bought, thought, nought, brought, fought, rough, tough, enough, cough, though, although, dough, through, thorough, borough, plough, bough 
 
The following statutory spellings: government guarantee harass, hindrance identity immediate(ly) individual interfere interrupt language leisure lightning 
 
	Homophones and words that can be confused. Focus on word definition and appropriate use of these in a sentence. Advice/advise Device/devise Licence/license Practice/practise Prophecy/prophesy Aisle/isle/ Aloud/allowed Affect/effect Altar/alter Ascent/assent Bridal/bridle Cereal/serial Compliment/complement Descent/dissent Desert/dessert Draft/draught 
 
The following statutory spellings: marvellous mischievous muscle necessary neighbour nuisance occupy occur opportunity parliament persuade physical prejudice privilege profession programme pronunciation 
 
	Revision of identified gaps 
 
The following statutory spellings: queue recognise recommend relevant restaurant rhyme rhythm sacrifice secretary shoulder signature sincere(ly) soldier stomach sufficient suggest symbol system temperature thorough twelfth variety vegetable vehicle yacht 
 

	Presentation 
Children should be taught: 
	Text books are to 1cm ruled with ascender and descender lines visible. 
To use an appropriate tri-pod grip using different writing materials. 
To have a comfortable seating position and correct paper position. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
 
	Text books are to 1cm ruled with ascender and descender lines visible. 
To understand the purpose of a margin and to start writing from the margin. 
To be able to copy the date and title correctly and legibly in their books. 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to 1cm ruled with ascender and descender lines visible. 
To use the solid lines and dotty lines appropriately at all times. 
To be able to use the lines for appropriate letters, ascending and descending. 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to be one cm lined books full page. 
To ensure all letters start with a joining line and have appropriate flicks where needed. 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to be one cm lined books full page. 
To use correct check and edit by editing their work with a neat line through the word and rewriting above. 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
 
	Text books are to be one cm lined books full page. 
To use correct check and edit by editing their work with a neat line through the word and rewriting above. 
To ensure all writing has correct letter formation, appropriately sized letters and spacing in between. 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 

	Dictation 
Children should be taught: 
	Dictated sentence examples:   
Jess will brush her teeth. My gran plays the drums. The dog sits in the sun. Mum gets a bus to work. Tom has a pet fox. Dad feeds the hens.  
 
 
 
 
 
 
 
 
	Dictated sentence examples:   
Sentences containing words with year 5 words within them. 
I am writing to persuade you that we need to take immediate action to save the environment. I don’t mean to criticise you but I cannot exaggerate how important this is! You must develop a programme to deal with this unless you want the end of our planet on your conscienc 
	Dictated sentence examples:   
Sentences containing words with year 5 and 6 words within them. 
The leader of the committee spoke to the local community: 
“You must recognise the soldier who is buried in our cemetery. We should appreciate his brave existence and always be conscious of the sacrifice he made for us. May I suggest that we aware this medal to his family as a symbol of our sincere respect.” 
 
 

	Dictated sentence examples:   
Sentences containing words with year 5 and 6 words within them. 
I went to London to visit the Houses of Parliament with my neighbour. We had to queue to get in and our identity was checked. We learned that members of parliament meet there to make sure the government is running the country properly
	Dictated sentence examples:   
Sentences containing words with year 5 and 6 words within them. 
Maya owns a leisure yacht which sails as fast as lightning. It can accommodate up to forty guests so she invites her friends to accompany her on board for a party. 
 
 
 

 
  
 
	Dictated sentence examples:   
Sentences containing words with year 5 and 6 words within them. 
Maya’s dog is mischievous and can harass her friends so he has to be attached to a lead. Maya thinks he will embarrass her and interrupt the fun. Last time it was very awkward as he ate all the party food! 

	Transcription 
Year 6 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Handwriting 
Children should be taught: 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 3 and 4 spellings. 
 
To consistently know the differences in size of capital letters, in comparison to lower case letters. 
 
To write legibly at the speed of over a few sentences. 
Hansel and Gretel went deeper into forest until they reached a little house. They approached the little house and saw that it was built of bread and covered with cakes, and the windows were of clear sugar. 
“We will set to work on that, “said Hansel, “and have a good meal.” 
 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 spellings 
 
Knowing the appropriate size of some letters and knowing which letters should be joined and those that should not. (To suit the purpose of the task) 
 
To write legibly at the speed of over a paragraph. 
“I will eat a bit of the roof, and you Gretel, can eat some of the window. It will taste sweet.” 
Hansel reached up above, and broke off a little of the roof to try hoe it tasted, and Gretel leant against the window and nibbled at the panes. 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
To choose an appropriate style of handwriting to copy and label a diagram. 
 
To write legibly at the speed of over a paragraph. 
Suddenly the door opened, and a woman as old as the hills, came creeping out. Hansel and Gretel were so terribly frightened that they let fall what they had in their hands. The old woman, however, nodded her head, and said: “Oh, you dear children, who has brought you here? Do come in, and stay with me. No harm shall happen to you.”  
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
To write legibly at speed whilst listening to a passage from a narrative. 
She took them both by the hand, and led them into her little house. However, the old woman had only pretended to be kind; she was in reality a wicked witch, who lay in wait for children, and had built a little house of bread to entice them there. When a child fell into her power, she killed it, cooked it and ate it, and that was a feast day for her. 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
To write legibly at speed whilst listening to a passage from a narrative.  
A poor woodman sat in his cottage one night, smoking his pipe by the fireside, while his wife sat by his side spinning. “How lonely it is, wife,” said he, “for you and me to sit here by ourselves, without any children to play about and amuse us.” 
	To use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left un-joined within year 5 and 6 spellings 
 
To write legibly at speed whilst listening to a passage from a narrative.  
“How happy should I be if I had but one child!” agreed the wife, sighing, and turning round her wheel. “Even if it were ever so small – if it were no bigger than my thumb – I should be very happy, and love it dearly.” 

	Spelling 
Children should be taught: 
	Spell words with endings: cious, tious, cial, tial, ant, ance, ancy, ent, ence and ency.  
 
vicious, precious, conscious, delicious, malicious, suspicious ambitious, cautious, fictitious, infectious, nutritious official, special, artificial, partial, confidential, essential, official, crucial, beneficial, facial, observant, observance, (observation), expectant (expectation), hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), substance, (substantial) innocent, innocence, decent, decency, frequent, frequency, confident, confidence (confidential), assistant, assistance, obedient, obedience, independent, independence 
 
The following statutory spellings: accommodate accompany according achieve aggressive amateur ancient apparent appreciate attached available average awkward bargain bruise 
 
 
	Spell words with suffixes beginning with vowel letters to root words: fer. The r consonant is doubled when the ending fer is stressed in the word. The r is not doubled if the ending fer is no longer stressed.  
 
referring, referred, referral, preferring, preferred, transferring, transferred reference, referee, preference, transference 
 
 
The use of a hyphen in a word can be used to join a prefix to a root word, more commonly when a prefix ends in a vowel letter and the root word begins with one. 
 
co-ordinate, reenter, cooperate, coown 
 
The following statutory spellings: category cemetery committee communicate community competition conscience* conscious* controversy convenience correspond criticise (critic + ise) curiosity definite desperate determined develop dictionary disastrous 
	Words with the I sound spelt ei after c. The I before e except after c rule applies where the sound spelt by ei is i.  
 
deceive, conceive, receive, perceive, perceived, ceiling, receipt, deceit, deceitful, conceited, 
 
Words containing ‘silent’ letters whose presence cannot be predicted from the pronunciation of the word. Letters that are no longer sounded used to be sounded such as: k before the n, ch- k, mn – m and b silent in some words. 
 
doubt, island, lamb, solemn, thistle, knight, autumn, build, receipt, ascend, disciple 
 
The following statutory spellings: embarrass environment equip (–ped, – ment) especially exaggerate excellent existence explanation familiar foreign forty frequently 
 
	Words containing the letter- string ough. There are a number of different sounds for this. ought, bought, thought, nought, brought, fought, rough, tough, enough, cough, though, although, dough, through, thorough, borough, plough, bough 
 
The following statutory spellings: government guarantee harass, hindrance identity immediate(ly) individual interfere interrupt language leisure lightning 
 
	Homophones and words that can be confused. Focus on word definition and appropriate use of these in a sentence. Advice/advise Device/devise Licence/license Practice/practise Prophecy/prophesy Aisle/isle/ Aloud/allowed Affect/effect Altar/alter Ascent/assent Bridal/bridle Cereal/serial Compliment/complement Descent/dissent Desert/dessert Draft/draught 
 
 
The following statutory spellings: marvellous mischievous muscle necessary neighbour nuisance occupy occur opportunity parliament persuade physical prejudice privilege profession programme pronunciation 
 
	Revision of identified gaps 
 
The following statutory spellings: queue recognise recommend relevant restaurant rhyme rhythm sacrifice secretary shoulder signature sincere(ly) soldier stomach sufficient suggest symbol system temperature thorough twelfth variety vegetable vehicle yacht 
 

	Presentation 
Children should be taught: 
	Text books are to 1cm ruled with ascender and descender lines visible. 
 
To use correct check and edit by editing their work with a neat line through the word and rewriting above. 
 
To ensure all writing has correct letter formation, appropriately sized letters and spacing in between. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to 1cm ruled with ascender and descender lines visible. 
 
To understand the purpose of a margin and to start writing from the margin. 
 
To be able to copy the date and title correctly and legibly in their books. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to 1cm ruled with ascender and descender lines visible. 
 
To use the solid lines and dotty lines appropriately at all times. 
 
To be able to use the lines for appropriate letters, ascending and descending. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to be one cm lined books full page. 
 
To ensure all letters start with a joining line and have appropriate flicks where needed. 
 
To be able to join all letters at all times in every lesson. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to be one cm lined books full page. 
 
To use correct check and edit by editing their work with a neat line through the word and rewriting above. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 
	Text books are to be one cm lined books full page. 
 
To ensure all writing has correct letter formation, appropriately sized letters and spacing in between whilst maintaining speed and legibly written work to a high standard. 
 
If handwriting is of a strong enough standard, with all letters and joins clear, then the children can use a black pen from this point on. 

	Dictation 
Children should be taught: 
	Dictated sentence examples:   
Sentences containing words with year 5 and 6 words within them. 
The government have a programme to build lots of new homes in the countryside. It is definite that some people have a prejudice against this. They think it will interfere with the wildlife and this will be disastrous. 
 
 
 
 
 
 
	Dictated sentence / passages examples:   
Sentences containing words with year 5 and 6 words within them. 
Amir always forgot the equipment he needed for his lessons. Mr Mills frequently told him off. He said, “Amir, this is the twelfth time you have forgotten your dictionary. You need to find words that rhyme. You will have to sacrifice going on the school trip. You will stay here with the school secretary.” 
	Dictated sentence / passages examples:   
Sentences containing words with year 5 and 6 words within them. 
Amir tried to persuade Mr Mills to let him keep his privilege. Mr Mills told him to stop being a nuisance and gave him sufficient work to occupy him.  
“I guarantee this will teach you to be properly equipped for my lessons from now on, “said Mr Mills. 
	Dictated sentence / passages examples:   
Sentences containing words with year 5 and 6 words within them. 
Jess is an amateur boxer but one day she wants boxing to be her profession. She thinks it’s an excellent sport although there’s some controversy about its safety. 
Jess had an aggressive opponent in her last competition who gave her a bruise on her shoulder. However, she is a determined individual and will not let that be a hindrance to her. 
According to Jess, she will be in the champion category before she is forty! 
	 
	 




	Composition 
Year 5 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Syntax and grammar 
Children should: 
	Consolidate Year 4 objectives 
 
Be able to convert nouns or adjectives into verbs using suffixes.  
 
Suffixes: ate; separate, desperate, communicate, retaliate, originate. 
 
When the root word ends in a consonant, add the suffix. I f end in a vowel, remove the vowel; if a short vowel, then double consonant. 
  
Prefixes: de, dis; despicable, detective, determine, definitely, description, devious, disabled, discover, disagree, disappear, disrespect. 
De- usually means away from or out of. 
Dis- means apart. 
 
 
 
 
 
	Consolidate Year 4 objectives 
 
Be able to write relative clause sentences beginning with-including a relative pronoun: who, which, where, when, whose, that or an omitted relative pronoun. 
 
Relative clauses are a specific type of subordinate clause. They adapt, describe or modify nouns and help to add more information to sentences. 
 
Jennifer, who was in year six, was very good at maths.  
 
Our teacher, who is called Mrs Harris, loves teaching us history. 
 
The summer holidays, which are about six weeks long, always go too quickly. 
 
Jamie, whose mother had forbidden him to enter the forest, quickly rode his bike. 
 
 
 
 
	Consolidate Year 4 objectives 
 
Be able to write relative clause sentences beginning with-including a relative pronoun: who, which, where, when, whose, that or an omitted relative pronoun. 
 
Charles Dickens, who’s a famous English author, was born in Portsmouth. 
 
Jenny, whose dad owns a local restaurant, invited us over for dinner. 
 
Buckingham Palace, where the Queen lives, is in London. 
 
Jason, who is my next-door neighbour, loves football. 
 
	Consolidate Year 4 objectives 
 
Be able to write relative clause sentences beginning with-including a relative pronoun: who, which, where, when, whose, that or an omitted relative pronoun. 
 
At 12.30pm, where the Queen lives, is in London. 
 
I’ve just read The Hobbit, which was written by J.R.R. Tolkien, it was an enchanting read. 
 
My friend, whose name is Simon, is petrified of scary films. 
 
Mrs Corker, who teaches Year 5 and 6, incorporates Lego in every lesson she can. 
	  Consolidate Year 4 objectives 
 
Be able to use adverbs or modal verbs to indicate a degree of possibility. They can change or affect other verbs in the sentence. 
 
Adverbials: In the morning, before long, eventually, fortnightly, because, as due to the fact, bravely, mysteriously, anxiously, suddenly, above the clouds, below the sea, upstairs, behind the fence. 
 
Happily, the dog wagged his tail. (How) 
At dinner time, the dog wagged his tail. (When) 
In the park, the dog wagged his tail. (Where) 
Because he had his ball, the dog wagged his tail. (Why) 
 
Modal verbs: will, would, should, could, may, shall, ought to, must, might, can. 
 
Tom will get to number one in the music charts. (To show possibility) 
Tom will sing well at his concert. (To show ability) 
You must buy Tom’s latest song. (To give obligation or advice) 
May I download another one of Tom’s songs, please? To grant or ask permission. 
 
	Consolidate Year 4 objectives 
 
Be able to build cohesion within a paragraph using adverbials of time. 
 
Then, after, that, this, firstly, later. 
 
In the morning, later on, afterwards, at the break of dawn, nearby, in the distance, over the hill, far away, under the bridge, secondly, firstly, after that. 
 
In the distance, Sarah could see the sea. 
 
After lunch, he went to play with his friends. 
 
Bravely, the soldier battled on. 
 
Without a sound, she tiptoed across the room. 
 
Tense choices: 
He had seen her before. 
She was in the room. 
 
Past tense verbs: written, finished, broke, sniffed. 
 
Verbs from simple past tense to the correct progressive past. 
 
Began-beginning 
Laugh-laughing 
Caught- catching 
 

	Punctuation 
Children should: 
	To use brackets in a sentence to indicate parenthesis. 
 
The Tyrannosaurus Rex (one of the most despicable creatures to ever live) is a huge dinosaur. 
Dinosaurs (who lived over 200 million years ago) originate before mankind.  
 
 
 
 
 
 
	To use commas to indicate parenthesis. The two commas are used to front the adverbial and for the relative clause before the pronoun. 
 
Tomorrow morning, when the sun is rising, we will head out on our bike. 
 
Georgie, who is Tom’s brother, played in the swimming pool all afternoon. 
	To use brackets or commas to indicate parenthesis. The brackets are used to add extra information as an afterthought.  
 
The Tyrannosaurus Rex (40 feet tall) is a huge dinosaur. 
 
My sister (Juliet) was asked to babysit for our neighbour. 
 
	To use brackets, dashes or commas to indicate parenthesis. Dashes are used to add extra information as an afterthought. 
 
The Tyrannosaurus Rex – or just T-Rex – is a huge dinosaur.  
 
Paris – which is the capital of France – is home to the Eiffel Tower. 
 
The film – Jaws – really scared me. 
	To use commas to clarify meaning or avoid ambiguity. 
 
Outside, the wolf was howling. 
 
You should eat, Sarah. 
 
Claire walked on, her head a little higher than usual. 
	To use commas to clarify meaning or avoid ambiguity. 
 
The girl, said Sarah, was crazy. 
 
After leaving Grandad, Sarah and her Dad went to the  
supermarket. 
 
After leaving, Grandad, Sarah and her Dad went to the supermarket. 

	Oral Composition 
Children should: 
	Oral composition of sentences using brackets and responding appropriately to the punctuation. 
 
Oral composition of root words when adding the prefix and suffixes on. 
	Oral composition of sentences using brackets and responding appropriately to the punctuation. 
 
Oral composition of sentences with adverbials. 
	Oral composition of sentences using brackets and responding appropriately to the punctuation. 
 
Oral composition of sentences where brackets have been used to add further information. 
	Oral composition of sentences using brackets and responding appropriately to the punctuation. 
 
Oral composition of sentences where dashes have been used to add further information. 
	Oral composition of sentences using adverbials and modal verbs where appropriate responses are used. 
 
Oral composition of sentences responding to the use of commas for clarity. 
	Oral composition of sentences using cohesion and an appropriate tenses. 
 
Oral composition of sentences responding to the use of commas for clarity. 



































	Composition 
Year 6 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Syntax and grammar 
Children should: 
	Consolidate Year 5 objectives 
 
Be able to distinguish the difference between vocabulary typical of informal and formal speech. 
 
Find out – discover; ask for- request; go in- enter; said for reported; told for reported. 
 
Be able to ascertain those words are related as synonyms and antonyms. 
 Big-small; short-long; old-young, dark-light; hot-cold. 
 
Be able to identify the subject and object in sentences. 
	Consolidate Year 5 objectives 
 
Be able to use passive voice compare to active voice to affect the presentation of information in a sentence. 
 
Active and passive verbs to create effect and to affect presentation of information  
 
Active: Tom accidently dropped the glass. Passive: The glass was accidently dropped by Tom. Active: The class heated the water. Passive: The water was heated. 
 
Be able to identify the subject and object in sentences. 
	 Consolidate Year 5 objectives 
 
Be able to know the difference between structures typical of informal speech and structures appropriate for formal speech and writing. 
 
You’re invited to my child’s party. Your presence is requested at our daughter’s party. It is my son’s birthday- we would be delighted if you could join us. It’s my kid’s birthday – please come! 
 
The use of tag questions: He’s your friend, isn’t he? Is that boy your friend? She’s your sister, isn’t she? She is your sister, is that correct? 
 
Be able to identify the subject and object in sentences. 
	Consolidate Year 5 objectives 
 
Be able to identify the use of subjunctive forms in formal speech. It can be used to give advice, to suggest or to recommend something. It often uses the verb to be in an unusual way. 
 
If I were you, Were they, or else she would need to leave the room. 
 
Mrs Waters suggests that he listens before he misses any more of the information. Jane commanded that Bert write an apology note to her. 
 
If I were stronger, I would beat you in an arm wrestle. If I were rich, I would go on holiday every month. 
	Consolidate Year 5 objectives 
 
Be able to link ideas across paragraphs using a wider range of cohesive devices such as the repetition of a word or phrase. 
 
Repetition using words or phrases within the text such as the subject, being aware of synonyms and ensuring the writing is not subject lead. 
 
 
Hansel was a small chunky boy, who had an intelligent sister called Gretel. One day, he went for a walk in the woods. 
This chunky boy got lost and panicked.  
 
Repeating the subject name or using synonyms for reference to the subject or topic adds to cohesion. 
 
	Consolidate Year 5 objectives 
 
Be able to use adverbials to link ideas across paragraphs such as: on the other hand, in contrast, as a consequence. 
 
Adverbials are words (adverbs) or phrases that modify or add further information to a verb. They explain how, where, when, how often or why something happens. 
 
However, Although, Without making a sound, Curiously, Afterwards, In the morning, Eventually, At the break of dawn. 
 
June waited patiently for the bus to arrive. As a consequence of his behaviour, the child had no play times all week, which was an agreed consequence. Without making a sound, the stealthy tiger tracked its prey. 
 
 

	Punctuation 
Children should: 
	To use a semi-colon to mark the boundary between independent clauses. 
 
It’s raining; I’m fed up. It is dark outside; I think it’s time for bed. I ordered a drink; my friend asked for a burger. It was freezing; he was grateful for his coat. The snow was falling thickly; there would be enough to build a snowman soon! 
 
	To use a colon to mark the boundary between independent clauses when the second explains further detail or clarification to the first. 
 
We needed to wear our coats: it was snowing. There are two places I’ve always wanted to visit: Australia and New Zealand. Jane had to look carefully at her homework: it was very challenging. The couple needed to hurry: the train would be departing soon. The children were excited: their father would be arriving home with the new puppy soon. 
 
	To use a dash to mark the boundary between independent clauses; this usually for more informal purposes, such as an afterthought. 
 
Please call my mum- she’s at home. It’s incredibly important to make changes- now! This will cause the wheels to turn- in any direction. Pick up the pepper- the red one. I’ll be home soon- it’ll be in time for dinner. 
 
 
 
	To use a colon to introduce a thing, such as an ideas or items in a list and use a semi-colon within lists to separate items if extra details about the item has been included. 
 
Laura packed the required equipment for camp: a sleeping bag, a tent and a gas stove. There were five members in the band: Harry, Liam, Zak, Neil and Louis. The children got their equipment for the day that they needed: a pencil, a ruler and a glue stick. 
 
We ordered some food and drinks: a lemonade, two colas and a juice; two burgers and a portion of chips; and three chocolate sundaes. I went shopping and bought three new outfits: a red dress, black shoes and a black cardigan; a pink dress, white shoes and a white cardigan; and a black skirt, blue top and blue shoes. 
 
 
 
 
	To use bullet points to separate items in a list. They help break down a set of key ideas or items so that the reader can see them easily. 
 
To make your smoothie, you will need these ingredients: 
· bananas 
· milk 
· ice cream 
 
Jenna collected her things for a day at the beach: 
· a towel 
· some sun cream 
· her swimming costume 
 
To make a cake, you need the following ingredients: 
· flour 
· eggs 
· sugar 
· butter 
· vanilla extract 
 
 
 
	To use hyphens to avoid ambiguity in sentences and make sure they make sense. They can be used to connect whole words, words and prefixes, as well as parts of words. 
 
 
Man eating shark; man-eating shark, recover; re-cover, two week; two-week, world famous; world-famous. 
 
The children stared in horror at the man-eating lion. I needed to book a fortnight off work when I won a two-week holiday. The children were excited to meet the world-famous explorer. I have seventy-three stamps in my collection. He re-designed the house after the fire. 
 
To use an ellipsis in a narrative to build suspense. 
 

	Oral Composition 
Children should: 
	Oral composition of sentences using semi-colons, using appropriate responses to punctuation. 
 
Oral composition of vocabulary in a formal and informal speech tone. 
	Oral composition of sentences using a colon, ensuring appropriate responses to punctuation. 
 
Oral composition of passive voice in full sentences. 
	Oral composition of sentences using a dash, ensuring appropriate responses to punctuation. 
 
Oral composition of questions in a formal and informal tone. 
	Oral composition of sentences using a colon and semi colon in a list, ensuring appropriate responses to punctuation. 
 
Oral composition of subjunctive forms in formal speech appropriately responding to the subjunctive form and punctuation. 
	Oral composition of sentences using the repetition of key words and phrases to give cohesion throughout.  
Oral composition of items in a list using a colon and bullet points and responding appropriately to punctuation. 
	Oral composition of sentences using adverbials across paragraphs and responding appropriately.  
 
 
Oral composition of sentences using words hyphenated words spoken correctly. 


























	Text 
Year 5/6 
 
Cycle B 
	Autumn 1 
 
Classic Narrative- Mythical-Courage-Family 
	Autumn 2 
 
Classic Narrative- Mythical-Courage-Family 
	Spring 1 
 
Diary dual Narrative 
	Spring 2 
 
Diary dual Narrative 
	Summer 
 
Discovery and creatures 
	Summer 2 
 
Discovery and creatures 

	Stimulus / core Texts 
 
 
 
 
 
Reading for pleasure text including  
 
 
 
 
 
 
Poetry 
 
	The Chronicles of Narnia-C.S.Lewis 
 
 
 
The  Final Year – Matt Fellow 
 
Stories for boys who dare to be different – Ben Brooks 
 
Goodnight Stories for Rebel Girls 
 
Please Mrs Butler – Allan Ahlberg 
 
 
	The Chronicles of Narnia-C.S.Lewis 
 
 
 
The  Final Year – Matt Fellow 
 
Stories for boys who dare to be different – Ben Brooks 
 
Goodnight Stories for Rebel Girls 
 
Flanders Fields 
 
 
	Thornhill-Pam Smy 
 
 
Rose Blanche – Roberto Innocenti 
 
 
 
 
 
 
 
 
 
 
 
 
	Thornhill-Pam Smy 
 
 
Rose Blanche – Roberto Innocenti 
 
 
 
 
 
 
 
 
 
	Land of Never believe 
 
 
Goodnight Mr Tom – Michelle Magorian 
 
 
 
Moth 
	Land of Never believe 
 
 
Goodnight Mr Tom – Michelle Magorian 
 
 
 
The Highwayman-Alfred Noyes 
 
 
Moth 

	Purpose 
 
 
Genre (outcomes) 
 
 
 
 
 
 
 
 
 
 
 
Audience  
	Purpose 
To use descriptive language and to inform using an element of formality 
Genre 
· Character description – Guess Who for Mr Scotton 
· Writing for pleasure- create own character for the story- leave on a bus for the public 
· Drama – persuasive speech for Mrs Mackinnon 
 
 
Audience 
Mr Scotton and Mrs Mackinnon 
	Purpose 
To entertain using dialogue and to inform 
Genre 
· Retell a narrative integrating dialogue to convey action and character for the year ¾ children. 
 
· A recipe for their own potion – present in assembly to the children- writing for pleasure 
 
 
Audience 
Year ¾ and their peers. 
	Purpose 
To inform using descriptive language 
Genre 
· Setting description – Mrs Mackinnon 
· Writing for pleasure- create own setting description- Byron Lodge 
 
Audience 
Mrs Mackinnon 
Byron Lodge 
	Purpose 
To entertain and inform 
 
Genre 
· Diary – a day in their life- Parents-Writing for pleasure 
 
· Retell narrative of Ella from the images for Mrs Corker to show their impression to convey dialogue 
 
 
Audience 
Parents-Mrs Corker  
Pam Smy- send to author 
	Purpose 
To inform 
 
Genre 
· A Letter- David Attenborough, discovery of animals 
· Biography-writing for pleasure  
· Instructions on how to survive on the island leading on to how to survive year 5/6 for new year 4 children 
Audience 
David Attenborough, peers, year 4 and Mrs Parkin 
	Purpose 
To inform 
 
Genre 
· Fact File on a creature or the Island for Miss Oldham 
 
· Non-chron report on the discovery of the creatures 
 
 
Audience 
Miss Oldham and peers 
Make an encyclopaedia of creatures and their discovery.  



















	Oracy 
Year 5 
 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Physical  
Children should: 
	Deliberately select movement and gesture when addressing an audience 
 
To use pauses for effect in Presentational talk e.g. when telling an anecdote or joke 
 
Use the appropriate tone of voice in the right context e.g. speaking calmly when resolving an issue in the playground 
	Gestures become increasingly natural 
 
Consciously adapt tone, pace and volume of 
voice within a single context 
	Gestures become increasingly natural 
 
 Consciously adapt tone, pace and volume of 
voice within a single context 
	Project their voice to a large audience 
 
Deliberately varies tone of voice in order 
to convey meaning e.g. speaking 
authoritatively during an expert talk,  
 
	Project their voice to a large audience 
 
Deliberately varies tone of voice in order 
to convey meaning e.g. speaking 
authoritatively during an expert talk, or 
speaking with pathos when telling a sad 
part of a story 
	Deliberately varies tone of voice in order 
to convey meaning e.g. speaking 
authoritatively during an expert talk, or 
speaking with pathos when telling a sad 
part of a story 
 
Project their voice to a large audience 
 
Gestures become increasingly natural 
 
Consciously adapt tone, pace and volume of 
voice within a single context 

	Linguistic  
Children should: 
	Carefully consider the words and 
phrasing they use to express their ideas and how this supports the purpose of the 
talk e.g. to persuade or to entertain. 
	Carefully consider the words and 
phrasing they use to express their ideas and how this supports the purpose of the 
talk e.g. to persuade or to entertain. 
	Use an increasingly sophisticated range of 
sentence stems with fluency and accuracy 
to cite evidence 
 
Consider the words and phrases used to 
express their ideas and how this supports the 
purpose of talk. 
	Use an increasingly sophisticated range of 
sentence stems with fluency and accuracy 
to cite evidence 
 
Consider the words and phrases used to 
express their ideas and how this supports the 
purpose of talk. 
	Use an increasingly sophisticated range of 
sentence stems with fluency and accuracy 
to cite evidence and ask probing questions 
	Use an increasingly sophisticated range of 
sentence stems with fluency and accuracy 
to cite evidence and ask probing questions 
 
Consider the words and phrases used to 
express their ideas and how this supports the 
purpose of talk. 

	Cognitive 
Children should: 
	Give supporting evidence e.g. citing a text (using sentence 
stems) a previous example or a 
historical event 
 
Ask probing questions 
 
Reflect on their own oracy skills and identify areas of strength and areas to improve and begin to set own targets 
	Ask probing questions 
 
Recognise when a discussion is going off topic 
 
	Ask probing questions 
 
Identify when a discussion is going off topic 
and be able to bring it back on track with 
support and use of sentence stems e.g. That 
might be true, however what do you think 
about …? 
	Identify when a discussion is going off topic 
and be able to bring it back on track with 
support and use of sentence stems e.g. That 
might be true, however what do you think 
about …? 
 
Draw upon knowledge of the world to support their own point of view and explore different 
perspectives 
 
To be able to give supporting evidence e.g. 
citing a text, a previous example or a historical event 
	Draw upon knowledge of the world to support their own point of view and explore different 
perspectives 
 
To be able to give supporting evidence e.g. 
citing a text, a previous example or a historical event 
	Draw upon knowledge of the world to support their own point of view and explore different 
perspectives 
 
To be able to give supporting evidence e.g. 
citing a text, a previous example or a historical event 
 
Identify when a discussion is going off topic 
and be able to bring it back on track with 
support and use of sentence stems e.g. That 
might be true, however what do you think 
about …? 

	Social and emotional 
Children should: 
	Use more natural and subtle prompts for turn 
taking 
 
Start to develop empathy with an 
audience 
 
Consider the impact of their words on others when giving feedback 
	Use more natural and subtle prompts for turn 
Taking 
 
Use body language to convey enthusiasm and energy using gestures, facial expressions and eye contact. 
 
Start to develop empathy with an 
audience 
	Listen for extended periods of time including notetaking, drawing visual 
 
Use body language to convey enthusiasm and energy using gestures, facial expressions and eye contact. 
	Listen for extended periods of time including notetaking, drawing visual 
 
Adapt the content of their speech for a 
Specific audience e.g. use of humour 
 
Rehearse speech beforehand to ensure a smooth and confident delivery. 
	Listen for extended periods of time including notetaking, drawing visual 
 
Adapt the content of their speech for a 
Specific audience e.g. use of humour 
	Listen for extended periods of time 
including notetaking, drawing visual 
 
Adapt the content of their speech for a 
Specific audience e.g. use of humour 
 
Speak with flair and passion 


















	Oracy 
Year 6 
 
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1 
	Summer 2 

	Physical  
Children should: 
	Deliberately varies tone of voice in order 
to convey meaning e.g. speaking 
authoritatively during an expert talk, or 
speaking with pathos when telling a sad 
part of a story 
 
Project their voice to a group of children. 
 
Gestures become increasingly natural when talking within a group. 
 
Consciously adapt tone, pace and volume of 
voice within a single context 
	Project their voice to peers within the classroom. 
 
Gestures become increasingly natural when talking to peers within the classroom in a presentation. 
 
Speak increasingly fluently in front of peers within a group. 
 
Respond to feedback from teacher on adapting tone, pace and volume of voice. 
 
	Project their voice to peers within the classroom. 
 
Gestures become increasingly natural when talking to peers within the classroom in a presentation. 
 
Speak increasingly fluently in front of peers within the classroom. 
 
Respond to feedback from peers on adapting tone, pace and volume of voice. 
 
 
 
 
 
	Project their voice to peers within the classroom and in a larger environment such as the hall. 
 
Gestures become increasingly natural when talking to peers within the classroom and in a larger environment such as the hall. 
 
Speak increasingly fluently in front of peers within the classroom and in a larger environment such as the hall. 
 
Develop stage presence in front of peers. 
 
 
	Project their voice to peers within the classroom and in a larger environment such as the hall. 
 
Gestures become increasingly natural when talking to peers within the classroom and in a larger environment such as the hall. 
 
Speak increasingly fluently in front of peers within the classroom and in a larger environment such as the hall. 
 
Consciously adapt tone, pace and volume of voice. 
 
Develop stage presence in front of smaller audience with children from other year groups. 
 
 
	Project their voice to peers within the classroom and in a larger environment such as the hall. 
 
Gestures become increasingly natural when talking to peers within the classroom and in a larger environment such as the hall. 
 
Speak increasingly fluently in front of peers within the classroom and in a larger environment such as the hall. 
 
Consciously adapt tone, pace and volume of voice. 
 
Develop stage presence in front of smaller audience with children from other year groups and other adults. 
 

	Linguistic  
Children should: 
	Use an increasingly sophisticated range of 
sentence stems with fluency and accuracy 
to cite evidence and ask probing questions 
 
Consider the words and phrases used to 
express their ideas and how this supports the 
purpose of talk. 
 
To use a range of sentence stems, e.g. to signal when building on or challenging others’ ideas. 
 
	Vary sentence structures and length for effect when speaking. 
 
Begin to use idioms and expressions amongst peers within the classroom in informal discussion. 
 
	Vary sentence structures and length for effect when speaking. 
 
Become increasingly comfortable using idioms and expressions amongst peers within the classroom in informal discussion. 
 
	Vary sentence structures and length for effect when speaking. 
 
Become increasingly comfortable using idioms and expressions amongst peers within the classroom in informal discussion. 
 
	To understand and use devices like sarcasm and mimicry. 
 
To use common language and rhetorical devices 
 
To adapt how they speak in different situations according to audience.  
 
	To understand and use devices like sarcasm and mimicry. 
 
To use common language and rhetorical devices 
 
Use and innovate an increasingly sophisticated 
range of sentence stems 
with fluency and accuracy 
 
Vary sentence structures and length for effect when speaking  
 
Be comfortable using idioms and expressions 

	Cognitive 
Children should: 
	Draw upon knowledge of the world to support their own point of view and explore different 
perspectives 
 
To be able to give supporting evidence e.g. 
citing a text, a previous example or a historical event 
 
Identify when a discussion is going off topic 
and be able to bring it back on track with 
support and use of sentence stems e.g. That 
might be true, however what do you think 
about …? 
	Draw upon knowledge of the world to support their own point of view and explore different 
perspectives 
 
To be able to give supporting evidence e.g. 
citing a text, a previous example or a historical event 
 
Identify when a discussion is going off topic 
and be able to bring it back on track with 
support and use of sentence stems e.g. That 
might be true, however what do you think 
about …? 
	Construct a detailed argument or complex 
Narrative with the support of the class teacher 
 
Reflect on their own oracy skills and identify how to improve. 
 
	Construct a detailed argument or complex 
Narrative with the support of the class teacher 
 
Reflect on their own and others’ oracy skills and identify how to improve. 
	Construct a detailed argument or complex 
Narrative that draws upon knowledge of the world to support their view point and explore and acknowledge differing perspectives and opinions. 
 
Reflect on their own and others’ oracy skills and identify how to improve. 
	Construct a detailed argument or complex 
Narrative that draws upon knowledge of the world to support their view point and explore and acknowledge differing perspectives and opinions. 
 
Spontaneously respond to and offer increasingly complex questions, citing 
evidence where appropriate. 
 
Reflect on their own and others’ oracy skills and identify how to improve. 

	Social and emotional 
Children should: 
	Listen for extended periods of time including notetaking, drawing visual 
 
Adapt the content of their speech for a specific audience e.g. use of humour 
 
Speak with flair and passion 
	Gain an understanding of humour 
 
Begin to be able to read a room or a group and evaluate how the audience is receiving what is being said. Spotting signs of engagement, disengagement.  
	Use humour effectively with a peer 
 
Begin to be able to read a room or a group and evaluate how the audience is receiving what is being said. Spotting signs of engagement, disengagement. 
 
	Use humour effectively within a group task and amongst peers 
 
Begin to be able to read a room or a group and evaluate how the audience is receiving what is being said. Spotting signs of engagement, disengagement. Discuss strategies to be employed if the audience appears disengaged. 
 
	Use humour effectively when presenting to peers in a class environment or bigger audience. 
 
Begin to be able to read a room or a group and evaluate how the audience is receiving what is being said. Spotting signs of engagement, disengagement. Discuss strategies to be employed if the audience appears disengaged. 
 
 
	Use humour effectively when presenting to peers in a class environment or bigger audience. 
 
Begin to be able to read a room or a group and take Action accordingly e.g. if everyone looks disengaged, moving on or changing topic, or if people look confused stopping to take questions 









