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‘When asked, “how do you write?” | invariably answer “one word at a time”.
Stephen King

The teaching of writing is such that no matter who you are, no matter where you come from,
every child will have the chance to become a writer. A high quality writing curriculum has a
no ceilings approach to learning allowing all children’s creativity to flourish.

Intent

At Highfield Farm, we have taken a holistic approach to English to ensure there is coherence
between all facets of the English national curriculum. By the time the children leave our
school, they will have an enduring love for the subject in its own right and see English as an
essential life skill which will enable them to have a successful future.

We believe that reading is the keystone of our English Curriculum Model, providing
opportunities for our children to ignite their imaginations and fan the flames of their curiosity.
We aim to underpin the strength of high quality texts and our children’s response to reading
them by building in opportunities for reading into writing and applying the use of taught
vocabulary. Our English Curriculum Model has been carefully designed to combine our
cohesive approach to the teaching of English as a whole, whilst recognising the various
component strands. All of the strands complement each other and support our children’s
development and success.

Reading

Itis essential that teaching develops pupils’
competence in these two dimensions. In addition,
pupils should be taught how to plan, revise and
evaluate their writing.
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Com prehe"s ion o Effective composition involves forming, articulating

and communicating ideas, and then organising them
coherently for a reader. This requires darity,
awareness of the audience, purpose and context, and
anincreasingly wide knowledge of vocabulary and
grammar.

Writing down ideas fluently depends on effective
transcription: that is, on spelling quickly and
accurately through knowing the relationship between
sounds and letters (phenics) and understanding the
morphology (word structure) and orthography
[spelling structure) of words.

Reading for pleasure

Systematic Synthetic Phonics

Underpinning both Reading and Wri s the understanding that the letters onthe page represent the sounds in
spoken words. This is hould be emphasised in the earlyteaching of reading to beginners.




Our aim is that our children go on to apply their English skills across all subjects, but also can
draw upon their knowledge from other disciplines to inform the quality of their written work.
Our curriculum is designed to provide our children with the language and vocabulary they
need to access the curriculum and be able to express themselves with clarity, purpose and
meaning. To this end, English is one of the essential aspects of our curriculum which acts as a
catalyst for our entire curriculum offer.

4 Element Curriculum Model

The Essentials The Specialisms

The Essentials are English and This element of our
Maths which hold a priority 6 curriculum is made up of
position in the school day. They P.E, Music, Computing and
aim at teaching the children the MFL. Each of these subjects
knowledge and understanding 0 are recognised as separate

disciplines and are taught
following a knowledge and
skills based
approach/scheme, which is
progressive across the year
groups and key stages,

needed to access the other
three elements of the
curriculum, but also to master
the essential skills needed to be
successful in the next stages of
their education and on into

adulthood.

The Developmentals
The Foundations Through this element of our
In order to ensure the children at ) curriculum, we intend to offer our
Highfield Farm know more and b pupils experiences and opportunities
remember more we have centred the j “ that are designed to focus on their
Foundations element of the - personal develop; building resilience,

curriculum (Science, History, confidence, self-esteem and well-being.

Geography, Art and DT) around a As well as PSHE and RE, this element
blocked approach. This element is encompasses provision for Wraparound
designed in such a way that there is an Care and extra-curricular activities that
intensive focus on a specific subject run from 7:45am to 5:30pm, as well as
over a number of weeks, with 9 enrichment opportunities that fall
allocated time for retrieval sessions to

within the school day as part of certain
support changes in long-term memory. learning themes or topics.

Implementation

Based upon the National Curriculum and the individual needs of our children and the Highfield
Farm community, we have created an approach to writing that not only allows children to
write for genuine purposes but also has, at its core, a high degree of response to quality texts
as its main driver. From year one to year six, writing lessons are focused on a stimulus from a
high quality text, selected specifically for its richness in language, themes and grammatical
demand. All chosen texts have been sequenced to take account of progression in thematic
and text complexity for every term, in every year group. The sequences of lessons are similar
in each class, following a Gather, Practise and Apply (GPA) format. A guiding principle is that
children write as often as possible, be it a small response to a question in the gather element
of the sequence, a skill that needs developing from the text stimulus or within application
which may be extended pieces of writing. We believe that writing should be done as often as
possible and reflective of the stage within the teaching sequence. This may be little but often
in the earlier stage of the sequences of learning.



Gather

This element allows all our children to engage with a selected text and analyse elements from
it. There is a heavy focus on reading within this aspect where children may get the opportunity
to explore authorial intent and techniques, discuss characters and settings or explore the
wider context (theme or setting) of which the text is based. Within this part of the sequence
there may be heavier elements of drama, speaking and listening sessions and linking with
other subjects and texts. Exploring the authors use of language and vocabulary effectiveness
in this aspect of the sequence is a key feature of the Highfield Farm approach to English and
compliments the vocabulary policy.

Practise

This element allows all our children to practise the skills required that would inform a final
written piece of work. These skills may be of a grammatical nature, with accurate and
effective sentence construction as a key focus. During this element of the sequence staff and
pupils often work together to produce shared work which may then go on to stimulate further
ideas.

Apply

This element of the teaching sequence is where all the final written pieces are created and
will have stemmed from the original text source. Children will have the opportunity to edit
and refine their work in order to produce high quality pieces of writing which suit a variety
of forms, types and purposes and that they are proud of. Planning templates for the various
purposes are consistent and developmental throughout the whole school (See Appendix).

Organisation

Due to the make up of the cohorts at West Melton, a creative approach to coverage and
organisation has been taken. Children in the mixed classes access the same text, however it
is the teacher’s responsibility to differentiate the learning so that all children can access the
learning reflecting the stage and age of the child.

Written work is kept within the children’s writing books, which will include work reflective of
all elements in the GPA approach.

Planning

Planning for writing comes from the long term overview on the ‘year on a page’ document
for each year group. This will act as a long term plan and be displayed on the school’s website.
Each half term a new GPA planning document will outline the specific areas to be taught and
focused on. This is our Medium term planning and more detail and thought, collaboratively
created, will be included and the sequence of teaching that is to occur.

Each individual lesson has content that is differentiated between, and within, year groups so
that learning is age-appropriate and high expectations are maintained. Individual and/or
sequences of lessons should take into account the following principles of instruction as laid
out by Barak Rosenshine. This will add clarity and simplicity to the teaching and learning



process within English. (See Appendix). This is not to say that every principle is to be seen in
every single lesson.

The importance of vocabulary

Teachers use questioning, and provide opportunities for discussion and investigation to
support the development of specific language and vocabulary which stems from the stimulus
text. Such vocabulary is identified in planning and specifically taught. This is complimented by
our vocabulary policy which focuses heavily on the acquisition on tier two vocabulary.

The place of reading

Reading is the central element to our approach to writing. The reading and sharing of only the
very best texts inform all our children’s writing. The children will have complimentary texts
that they will be exposed to that may add layers of richness to the driving text. This may be
due to the link in themes, characters or historical/geographical settings. In doing so, the
children at Highfield Farm will be exposed to the academic language of schooling and the
disciplinary vocabulary in the subject. Furthermore, being exposed to rich vocabulary will add
layers of quality to children’s writing as it will encourage them to use specific and effective
vocabulary. In essence, a strong principle we hold is to have more curriculum in the writing
and not necessarily more writing in the curriculum.

EYFS

We teach English in our foundation stage classes as an integral part of the children’s learning.
The foundation planning and delivery stems from the Read Write Inc resource, where
deliberate links between phonics, reading and then writing are made explicitly clear. We
relate the writing aspects of the children’s work to the objectives set out in the Early Learning
Goals (ELGs) which underpin the curriculum planning for children aged three to five. A crucial
aspect of this is ensuring that children exit foundation with the key language, vocabulary and
skills to build upon in the key stage one English curriculum. For example, write recognizable
letters which are correctly formed, spell words by identifying sounds, and writing simple
phrases and sentences that can be read by others.

Impact

The impact of our writing curriculum is measured in a variety of ways: questioning during
lesson time, marking children’s written work, listening to child-led discussion, interviewing
pupils across the school about their learning, book trawls and using images/videos of
children’s practical learning.

Our school understand that our curriculum develops children’s acquisition and proficiency in
their ability write over a long period of time. The GPA approach enables a spiral effect where
children’s skills become deeper and more refined as the year goes on. Therefore, the support
and scaffolding that children receive will be heavier within the first half of the year and



gradually the expected amount of independent work will increase. However, throughout the
year teacher judgment as to how much a child needs challenging and/or supporting will
inform day to day practice.

Appendix One - Planning formats

Writing Purpose | Planning Types Examples

Entertain Plot Point Plan QO-O-Q o G
(stories) Film stills or images used to represent Key

points in the story.

Emotion Graph ~ //\___h

As above but in a

graph, tracking a

character’s highs and lows. -8 - I
(Example from @MissStanieyYr6- plot point emotion
Story Hill graph)

Ensure the hill is appropriately shaped for
the story being written.

Storyboard
Describe Around an Image \ Sui o
(setting & Words & phrases mapped -
character around the image. Writing /
descr‘tptions) rainbow symbols can be used. 1 IFear o

Senses grid S g

Words & phra:e: mapped around the

image. Writing rainbow symbols can be Teuch o

used.

Fee .
(@MissStanley Yré)

Text boxes Focus on structure. Useful for Planning a playscript &~ | Image from Google

:I playscripts. [w o e g -«.f;g‘_l
[:l Wha wil Bt gier plagr Whrs will goor play 1oke place?
Charactar List Seene |

e T
Seone 7
Scene 3
What will heppen in your play? ¥
Pt Scene b
¥

SceneS

Soene &




Planning of non-fiction can focus on structure or ideas. Where structure of texts is an intended assessment focus,
planning frames must not be too scaffolded. Planning frames suitable for non-fiction:

Writing Purpose | Planning Types Examples
Text boxes The focus is on the structure of the text. Frames for A— Image from
neting down ideas may look as follows: Google
FOR  AGAINST | ] —
— ] ] ::
—1 —_—
Mind Maps The focus is on the ideas rather than the structure | Images from Google.
of the text. These branching maps can be useful to .\
further categories ideas. Yoy /
0
7R
7 W
Coloured paper | The focus is on structure. Like the
text =
 E|
box approach, each feature has a E
different colour. This is useful for ——
texts such as newspaper reports
where children need to see the
difference between the opening —
paragrpah and the last paragraph.
1]
""-_r?_‘i:‘.'“f":‘ '
(@MissStanleyYré)
Mind Maps The focus is on the ideas rather than the structure | Images from Google.
of the text. These branching maps can be useful to .\
further categories ideas. ) ,
- O-t =
~ 0
Coloured paper | The focus is on structure. Like the
text =
B |
box approach, each feature has a E
different colour. This is useful for =
texts such as newspaper reports
where children need to see the
difference between the opening —
paragrpah and the last paragraph.
[
(@MissStanley Yré)




Non-fiction
Shapes

Taking a model text and turning it into
shapes can help children to see
what their text will look like.
They can make their own shapes
or be provided with some to help
structure their ideas

Passage of

time

Breakfast

how

20 mins later
Lunch time
Afternoon

Evening

Mow:

This is the diary loaking just like a jigsaw.

(@MissStanley Yré)

Timelines

Where events occur in order, timelines
can be used as a planning tool.

0,0,0,0)

Example from

TES




Appendix Two — Rosenshine Principles

THE PRINCIPLES OF INSTRUCTION

TERMATIONAL ACAOEMY OF EDILACATION
NE

Ul DAILY REVIEW

80886

MON

Diily rexiess is an important component of instruction, It helps
strengthen the connections of the material eamed. Automatic recall
irees warking memary for problem soking and creativity

ASK QUESTIONS

The most sucessul
teachers spend mars than
half the class time
lectuning, demonsirating
and asking questions.
Questions alkow the
teather to determing how
well the matenial &
leamed.

O

GUIDE STUDENT PRACTICE
o - O

Stutents nesd additional time to rephrse, elahorate and
summarse new material in order to store it in their long-term
rermary. More successful teachers built in mare time for this.

I

A sucress rate of arpund B0% has been found to be optimal,
shawing students are learning and also being challeneed
Better teachers taught in small steps followed by practice

OBTAIN HIGH SUCCESS RATE

INDEPENDENT PRACTICE

Lhe ¥

Independant practice produces ‘ovedeaming’ — 2 necassary proess
for news material to be recalled automatically. This ensunes no
averkaading of students’ warking memary.

et

Dur working memary is small. only handling a few bits of
imfarmation at once. &oid its overdoad — present new material in
small steps and proceed only when first steps are mastered,

2 proviDE MODELS

Stedents need cognitie support to help them baarn how to sohe
prablerms, Modelling, warked examples and tacher thinking out loud
help clarify the specific steps invobred

B3 cHECK STUDENT UNDERSTANDING

9

Legs surcessfil teachers mereky sk “re there any questions?”
No questians are taken ba mean no problems. False. By cantrast,
mure suctessful teachers theck on all students,

[ ScAFFOLDS FOR DIFFICULT TASKS

Seafindds are temporary
0 supparts ta assist leaming
They can include modelling.
teacher thinking aloud. we
o tants and checklists, Scaffulds
ane part of coenitive
apprenticeship

KE] WEEKLY & MONTHLY REVIEW

@@@@@@@@

-I!: LR L8] Wil MIK -IK 'h‘IIIC

The effirt imdbeed in recalling recenthy-Joarned matesial embeds it
in [ong-tesm memary. And the mare this happens, the easier it s to
cannect neve matarial to such prior knowledge.




